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This study examined teachers’ perceptions of the pedagogical value of the Year 
6 English module, focusing on five constructs: Content relevance and 
progression, Communicative competence development, Global and civic 
awareness, Learner autonomy and reflection, and Practicality of 
implementation. A total of 80 primary school English teachers participated, 
completing a structured questionnaire with 25 items on a 5-point Likert scale. 
Descriptive analysis showed that teachers rated the module highly across all 
constructs, particularly for content alignment, integrated skill development, 
and reflective activities. Multiple regression analysis revealed that content 
relevance and progression, communicative competence development, and 
learner autonomy and reflection significantly predicted teachers’ perception of 
practicality of implementation. The findings indicate that the module is well-
structured, relevant, and feasible for classroom use, providing insights for 
curriculum developers and educators in designing effective upper primary 
English materials. 
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1. Introduction 
 

The creation and evaluation of instructional materials is critical to effective English as a Second 
Language (ESL) education, especially at the upper primary level, when students are expected to 
display more linguistic proficiency and social awareness [1]. As students graduate to Year 6, the final 
stage of primary education, language learning resources must not only support grammatical and 
lexical development, but also encourage communicative competence, global awareness, and 
reflective learning skills. To ensure pedagogical quality and classroom relevance, such modules must 
be evaluated in a systematic manner from the perspective of teachers. 
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The Year 6 English module reviewed in this study includes thematic sections such as Daily Routine, 
Family, School, Society, Country, World, and My English Portfolio. The arrangement of these themes 
shows a shift from personal and immediate circumstances to bigger national and global viewpoints. 
This trajectory is consistent with current language education ideas, which promote meaningful 
communication, contextualised learning, and the development of 21st-century competencies [2-4). 
Furthermore, the inclusion of a portfolio component indicates a focus on learner autonomy and 
reflective practice, both of which are increasingly regarded as critical components in sustaining long-
term language growth. 

Previous study on ESL materials evaluation has found that instructors are crucial in judging the 
efficacy of instructional modules because they are the major implementers of curriculum content [5-
7]. According to studies, instructors' perceptions have a substantial impact on how well materials are 
absorbed, altered, and implemented in classroom settings [9-11].  However, much of the previous 
research has concentrated on textbook evaluation rather than full theme modules that incorporate 
communicative, civic, and reflective components for upper primary students. 

To address this gap, the present study evaluates the pedagogical value of a Year 6 English module 
through teachers’ perspectives. In this study, pedagogical value is conceptualised as teachers’ 
perceptions across five key dimensions: (1) Content relevance and progression, (2) Communicative 
competence development, (3) Global and civic awareness, (4) Learner autonomy and reflection, and 
(5) Practicality of implementation.  
 
2. Literature Review 
2.1 Pedagogical Value of Instructional Modules 
 

Pedagogical value refers to how well instructional materials assist teaching and learning 
processes. Shulman (1986) believes that good teaching materials must combine content knowledge 
with pedagogical practices to promote meaningful learning. In language education, instructional 
modules should not only deliver structured content but also foster interaction, critical thinking, and 
communication skills. 

Similarly, Fatima et al., [12] emphasizes that quality language learning materials should be 
engaging, contextually relevant, and capable of stimulating learners’ cognitive and affective 
involvement. A pedagogically valuable module therefore goes beyond textbook exercises; it supports 
differentiated instruction, encourages active learning, and provides opportunities for authentic 
language use. 

In primary education settings, modules must also consider pupils’ developmental characteristics. 
At Year 6 level, learners are transitioning from concrete to more abstract thinking. Thus, instructional 
materials should incorporate higher-order thinking skills (HOTS), collaborative tasks, and problem-
solving activities to enhance cognitive development alongside language acquisition [14].  

 
2.2 English Language Teaching in Primary Education 
 

Primary English language education attempts to improve foundational listening, speaking, 
reading, and writing skills. In Malaysia, the Standard-Based Curriculum for Primary Schools (KSSR) 
focuses on communicative skills and student-centered learning practices. Dell Hymes [21] established 
the notion of communicative competence, emphasising the significance of using language effectively 
in social circumstances, which has had a significant impact on communicative language teaching 
methods. This viewpoint altered language education from grammar-focused training to practical and 
meaningful communication. 
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Furthermore, Lev Vygotsky (1978) stated that learning takes place through social interaction in 
the Zone of Proximal Development (ZPD). From this perspective, English modules should include 
scaffolding activities that allow students to gradually transition from guided practice to independent 
language use. As a result, the pedagogical value of a Year 6 English module can be evaluated based 
on how well it promotes interaction, cooperation, and scaffolding learning. 
 
2.3 Teachers’ Perspectives in Evaluating Instructional Materials 
 

Teachers have an important role in interpreting, adapting, and implementing educational 
materials. Their perceptions determine how well a module is implemented in the classroom. 
According to research, instructors' evaluations frequently focus on instructional clarity, subject fit, 
alignment with learning objectives, flexibility, and student engagement [16-18].   

According to Huang et al., (2023), curriculum materials should be viewed as hypotheses to be 
tested in practice, implying that instructors are active assessors rather than passive implementers. 
This viewpoint emphasises the need of gathering teacher viewpoints for measuring instructional 
value. Furthermore, Janesarvatan and Asoodar [22] contends that effective educational 
implementation is strongly dependent on teachers' understanding, views, and professional 
judgement. Even well-designed modules can fail if they are deemed unrealistic or incompatible with 
classroom realities. 
 
2.4 Criteria for Evaluating English Modules 

 
Several frameworks have been developed to help with the systematic evaluation of language 

teaching materials, notably in English language education. Brian Tomlinson, one of the most 
significant writers in this area, emphasises that effective materials should have an impact, which 
means they should capture learners' attention and pique their interest right away [38]. Impact is 
directly tied to learner motivation, which is critical for maintaining engagement, particularly among 
upper primary students. In addition to impact, Tomlinson emphasises practicality, which refers to 
how easily teachers may use the materials given real-world classroom restrictions such as time 
allocation, class size, and accessible resources. Materials that are theoretically solid but difficult to 
execute risk losing their educational value in practice. 

Li [23] emphasises the need of adaptability, stating that effective resources should be adaptable 
to varied educational contexts and learner abilities. In mixed-ability Year 6 classes, flexibility allows 
instructors to change assignments for enrichment or remediation objectives. Another important 
requirement is authenticity, which entails exposing students to language that resembles real-life 
communication rather than artificially reduced literature. Authentic materials encourage meaningful 
connection and help students acquire communication competence. Finally, learner engagement both 
cognitive and affective is critical to instructional effectiveness. Materials should inspire students to 
think critically, solve issues, communicate, and reflect, rather than simply doing mechanical tasks. 

Similarly, Alan Cunningsworth (1995) presents a complete approach that emphasises the 
alignment of instructional materials with curriculum objectives. Alignment with curriculum objectives 
guarantees that the module meets the expected learning standards and evaluation requirements. 
Without such alignment, even well-designed activities may fail to contribute effectively to the desired 
learning outcomes. Cunningsworth also emphasises the importance of language content and skill 
integration, suggesting that resources should systematically improve grammar, vocabulary, 
pronunciation, and the four key skills listening, speaking, reading, and writing in an integrated 
fashion. Another crucial aspect of Cunningsworth's paradigm is methodological appropriateness. 
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Materials should follow basic pedagogical principles and be compatible with modern teaching 
methods, such as communicative language instruction. Tasks should promote interaction, 
meaningful communication, and learner autonomy over teacher-dominated education. 
Furthermore, resources must be appropriate for the needs of the learners, taking into account their 
age, competence level, hobbies, and sociocultural background. Year 6 students should engage in age-
appropriate activities while gradually adding increasingly demanding cognitive demands. Finally, 
teacher support and guidance such as clear instructions, answer keys, suggested teaching techniques, 
and assessment guidance improve usability and minimise teachers' workload, improving the 
likelihood of successful implementation. 

Additional considerations are required in the context of Year 6 English courses due to students' 
transition from primary to secondary school. Materials at this level should prepare students for 
higher academic challenges by emphasising autonomous learning skills including self-monitoring, 
strategic reading, and disciplined writing Li and Xu [24]. Modules should also aid in the development 
of higher-order thinking abilities while preserving communicative competence. Although exam 
preparation is crucial, a focus on drill-based practice may hinder actual language use. As a result, a 
pedagogically beneficial Year 6 English module must strike a balance between test preparation and 
meaningful communication, ensuring that students are academically prepared and communicatively 
competent as they continue through secondary school. 
 
3. Methodology 
3.1 Research Design 
 

This study used a quantitative survey approach to assess teachers' views on the pedagogical value 
of a Year 6 English module. Quantitative survey research is appropriate for systematically gathering 
teacher feedback and allows for both descriptive and inferential statistical analysis (Creswell & 
Creswell, 2018). The design allows for the identification of patterns, central tendencies, and 
statistically significant perceptions across the selected constructs. 
 
3.2 Respondents 

 
The survey included 80 primary school English teachers from public schools. Purposive sampling 

was utilised to guarantee that all respondents were current Year 6 teachers with expertise applying 
English modules in the classroom. To provide a complete picture of the module's instructional value, 
participants were diverse in terms of teaching experience, gender, and school location. 
 
3.3 Instrumentation 
 

A structured questionnaire was developed to measure teachers’ perceptions of the pedagogical 
value of the Year 6 English module. The instrument was based on five key constructs identified in the 
literature: Content relevance and progression, Communicative competence development, Global 
and civic awareness, Learner autonomy and Reflection, and Practicality of implementation [8,27,38].  
Each construct reflects critical aspects of instructional materials evaluation highlighted in previous 
research, ensuring both theoretical and practical grounding. 

1. Content relevance and progression was adapted from Tomlinson’s [38] emphasis on 
curriculum alignment and structured thematic sequencing, assessing whether the module’s 
units logically progress from personal to global contexts and adequately cover Year 6 learning 
objectives. 
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2. Communicative competence development drew upon Hymes’ [21] concept of communicative 
competence and Richards [34] on meaningful interaction in ESL classrooms. Items were 
designed to capture teachers’ perceptions of how well the module promotes listening, 
speaking, reading, writing, and authentic language use. 

3. Global and civic awareness was informed by Littlewood’s (2011) discussion on integrating 
social and global perspectives into language teaching, evaluating the extent to which the 
module develops pupils’ awareness of national identity, societal roles, and global citizenship. 

4. Learner autonomy and reflection was adapted from Holec [19] and Little [25], highlighting 
self-directed learning, portfolio use, and metacognitive reflection, especially relevant to the 
module’s “My English Portfolio” component. 

5. Practicality of implementation was based on Tomlinson [38] and Cunningsworth [8], 
measuring feasibility in terms of time, classroom resources, and ease of implementation, 
acknowledging the realities of primary school teaching. 
 

Each construct was measured using five items, resulting in a total of 25 items. Responses were 
recorded on a 5-point Likert scale ranging from 1 (Strongly Disagree) to 5 (Strongly Agree), with higher 
scores indicating more positive perceptions. The questionnaire was designed to ensure content 
validity, as items were adapted from established frameworks in language materials evaluation and 
aligned with the objectives of the Year 6 curriculum.  
 
3.4 Validity and Reliability 
 

Content validity was established through expert review by three experienced primary ESL 
teachers, who evaluated each item for relevance, clarity, and appropriateness. Items that received 
less than full agreement from the experts were revised to improve alignment with the constructs. 
This process ensured that the questionnaire fully represented the five pedagogical dimensions: 
Content relevance and progression, Communicative competence development, Global and civic 
awareness, Learner autonomy and reflection, and Practicality of implementation. 

Construct validity was assessed using exploratory factor analysis (EFA). The Kaiser-Meyer-Olkin 
(KMO) measure of sampling adequacy was 0.82, indicating meritorious suitability for factor analysis 
[40], and Bartlett’s Test of Sphericity was significant (χ²(300) = 1452.67, p < 0.001), confirming 
factorability. Principal component analysis with varimax rotation extracted five factors corresponding 
to the predefined constructs. Factor loadings for all items ranged between 0.61 and 0.85, exceeding 
the commonly accepted threshold of 0.50 [15], demonstrating strong alignment of items with their 
intended constructs. 

Reliability was evaluated using Cronbach’s alpha. The overall reliability for the 25-item 
questionnaire was 0.91, indicating excellent internal consistency. The reliability coefficients for 
individual constructs were as follows: 

• Content relevance and progression: 0.88 
• Communicative competence development: 0.87 
• Global and civic awareness: 0.85 
• Learner autonomy and reflection: 0.86 
• Practicality of implementation: 0.84 

 
All constructs exceeded the acceptable threshold of 0.70 [32], confirming that the instrument is 

reliable for measuring teachers’ perceptions. Additionally, a pre-test with 30 primary ESL teachers 
(not included in the main study) ensured clarity, readability, and comprehension of all items. Minor 
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revisions were made based on participants’ feedback, primarily to simplify wording and improve 
alignment with the Year 6 curriculum context. 
 
3.5 Data Collection Procedure 

 
The questionnaire was distributed in both online and printed formats to accommodate teachers’ 

preferences. Respondents were briefed about the study’s objectives and assured of confidentiality 
and voluntary participation. Completion of the questionnaire required approximately 15–20 minutes. 
All responses were collected and compiled for statistical analysis. 
  
3.6 Data Analysis 
 

The collected data were analysed using both descriptive and inferential statistical techniques to 
provide a comprehensive understanding of teachers’ perceptions of the Year 6 English module. For 
descriptive analysis, the mean (M) and standard deviation (SD) were calculated for each item and 
construct to determine the overall level of teachers’ perceptions. This allowed the researchers to 
identify which aspects of the module were perceived most positively and which areas may require 
improvement. Descriptive statistics also highlighted the level of consensus among teachers, providing 
insights into the strengths and weaknesses of the module across the five pedagogical dimensions. 

For inferential analysis, regression analyses were conducted to explore the relationships among 
constructs. Multiple regression analysis was employed to assess the predictive power of certain 
constructs on overall teacher satisfaction with the module. For example, content relevance, global 
and civic awareness, and practicality of implementation were treated as independent variables to 
predict teachers’ overall perception of pedagogical value. This analysis allows identification of which 
dimensions most strongly influence teachers’ overall evaluation, providing actionable insights for 
module enhancement. All analyses were conducted using SPSS version 28, enabling both descriptive 
summaries and inferential modeling. This approach ensures that the findings are not only statistically 
robust but also practically meaningful, revealing both patterns of perception and the 
interrelationships between key pedagogical dimensions. 
 
4. Results 
4.1 Teachers’ Perceptions of the Module 
 

Table 1 
Teachers’ perceptions of content relevance and progression 
Item No. Item Statement Mean (M) SD Interpretation 

CR1 The module content aligns with the Year 6 
English syllabus 4.45 0.50 High 

CR2 The learning objectives are clearly stated 4.38 0.52 High 
CR3 The content progression is logical and coherent 4.42 0.48 High 
CR4 The themes are relevant to pupils’ daily life 4.40 0.49 High 

CR5 The module prepares pupils for secondary 
education 4.43 0.46 High 

 
Teachers consistently rated the alignment of the module with the Year 6 English syllabus very 

highly, with a mean of 4.45. They reported that topics such as Daily Routine, Family, School, and 
Society are highly relevant to the curriculum and meet the expected learning outcomes. The clarity 
of learning objectives was also rated positively, with teachers noting that clear objectives facilitate 
lesson planning and help pupils understand what is expected of them, receiving a mean score of 4.38. 
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Regarding content progression, teachers indicated that the module presents topics in a logical 
sequence, starting from familiar, personal contexts and gradually moving towards more abstract, 
societal and global themes, scoring 4.42. They emphasized that coherent progression enhances pupil 
understanding and retention. Themes that relate to pupils’ daily life, such as Family and Daily 
Routine, received a mean score of 4.40, showing that teachers value content that is relevant and 
relatable. Finally, the module’s role in preparing pupils for secondary education scored 4.43, 
reflecting teachers’ perception that the module effectively bridges the gap between primary and 
secondary language demands.  
 

Table 2 
Teachers’ perceptions of communicative competence development 
Item No. Item Statement Mean (M) SD Interpretation 

CC1 The module supports listening skill development 4.32 0.52 High 
CC2 The module supports speaking skill development 4.35 0.51 High 
CC3 The module supports reading skill development 4.36 0.53 High 
CC4 The module supports writing skill development 4.34 0.50 High 
CC5 Activities encourage authentic language use 4.38 0.49 High 

 
Teachers perceived that the module effectively supports the development of all four language 

skills. Listening activities, such as comprehension exercises and audio dialogues, received a mean 
score of 4.32, indicating that teachers believe these tasks are effective and age-appropriate. Speaking 
activities, including role-plays and class presentations, scored 4.35, reflecting the module’s emphasis 
on meaningful oral communication. 

Reading tasks, such as passages on Society and Country topics, were also rated highly (M = 4.36), 
with teachers highlighting that they promote comprehension and vocabulary acquisition. Writing 
exercises, particularly short paragraphs and reflective writing in the My English Portfolio, received a 
mean of 4.34, demonstrating that teachers perceive these activities as helpful in organizing ideas 
coherently. Moreover, activities encouraging authentic language use, such as dialogues and 
interactive tasks, received the highest mean of 4.38, showing that teachers value opportunities for 
pupils to apply language in realistic contexts rather than rote exercises.  
 
 Table 3 
 Teachers’ perceptions of global and civic awareness 

Item No. Item Statement Mean 
(M) SD Interpretation 

GC1 The module encourages awareness of national identity 4.28 0.55 High 
GC2 The module promotes understanding of societal roles 4.26 0.54 High 
GC3 Pupils are exposed to global perspectives 4.30 0.53 High 
GC4 Activities develop civic responsibility 4.25 0.56 High 

GC5 Content encourages pupils to connect local and global 
contexts 4.29 0.52 High 

 
Teachers rated the module positively in terms of promoting global and civic awareness. Activities 

that encourage understanding of national identity scored 4.28, showing that teachers see value in 
content linking pupils to cultural heritage and civic responsibilities. Similarly, the promotion of 
understanding societal roles scored 4.26, with teachers observing that classroom discussions and 
activities help pupils reflect on their roles in school and community contexts. 

Exposure to global perspectives, such as in World-related units, was rated slightly higher at 4.30, 
indicating that teachers appreciate activities that broaden pupils’ understanding of diverse cultures 
and international issues. Items assessing civic responsibility scored 4.25, with teachers noting that 
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certain tasks prompt pupils to act ethically and responsibly. Finally, the module’s capacity to link local 
and global contexts received a mean of 4.29, demonstrating that teachers believe pupils are 
encouraged to make meaningful connections between their immediate environment and the wider 
world.  
 

Table 4 
Learner autonomy and reflection 
Item 
No. Item Statement Mean 

(M) SD Interpretation Item No. 

LA1 The module encourages self-assessment 4.31 0.51 High LA1 
LA2 Portfolio activities promote reflective learning 4.33 0.49 High LA2 
LA3 Pupils can monitor their own progress 4.28 0.50 High LA3 
LA4 The module develops independent learning skills 4.29 0.48 High LA4 
LA5 Reflection activities help pupils set learning goals 4.32 0.47 High LA5 

 
Teachers also rated the module highly in fostering learner autonomy and reflection. The 

encouragement of self-assessment received a mean score of 4.31, showing that teachers perceive 
pupils as being guided to evaluate their own learning progress. Portfolio activities that promote 
reflective learning scored 4.33, indicating strong teacher agreement that such tasks support critical 
thinking and self-monitoring. 

Pupils’ ability to monitor their own progress scored 4.28, suggesting that teachers value the 
module’s role in promoting self-regulation. Independent learning skills, developed through activities 
such as goal-setting and portfolio tasks, were rated 4.29, while reflection activities helping pupils set 
learning goals scored 4.32. These results collectively indicate that the module provides multiple 
opportunities for pupils to become autonomous learners who can reflect on their strengths and 
weaknesses.  
 

Table 5 
Practicality of Implementation 
Item No. Item Statement Mean (M) SD Interpretation 

PI1 The module is feasible to 
implement within allocated time 4.26 0.52 High 

PI2 Instructions are clear and easy to 
follow 4.28 0.50 High 

PI3 Activities are manageable for 
mixed-ability classes 4.22 0.53 High 

PI4 The module requires minimal 
additional resources 4.20 0.54 High 

PI5 Teachers can easily integrate the 
module into lesson plans 4.25 0.51 High 

 
 

The practicality of implementing the module received slightly lower, yet still high, ratings. 
Teachers perceived that the module is feasible to implement within the allocated classroom time, 
scoring 4.26. The clarity of instructions was highly rated at 4.28, suggesting that teachers found it 
easy to understand and apply the tasks. Activities were generally manageable for mixed-ability 
classes, receiving a mean of 4.22, though teachers noted that some differentiation may be required. 
The requirement for additional resources was rated 4.20, indicating that teachers consider the 
module relatively self-contained, with only minimal supplementary materials needed. Finally, 
teachers found that integration into lesson plans is straightforward, scoring 4.25. Overall, the 
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practicality construct demonstrates that the module is feasible and user-friendly for classroom 
implementation.  
 
4.2 Inferential Analysis: Regression 
 

To explore the relationships among the five pedagogical constructs of the Year 6 English module, 
a multiple linear regression analysis was conducted. The analysis examined the extent to which 
Content Relevance and Progression (CR), Communicative Competence Development (CC), Global and 
Civic Awareness (GC), and Learner Autonomy and Reflection (LA) predict teachers’ perception of 
Practicality of Implementation (PI) as the dependent variable. The aim was to determine which 
constructs significantly influence teachers’ perception of the module’s practical applicability in 
classroom settings. Statistical analyses were performed using SPSS version 28 with a significance 
threshold of p < 0.05.  
 

  Table 6 
Coefficients and interpretation 
Predictor Construct B SE B β t p 
Content Relevance and Progression 0.35 0.09 0.38 3.89 <0.001 
Communicative Competence Development 0.28 0.11 0.27 2.55 0.013 
Global and Civic Awareness 0.12 0.10 0.13 1.20 0.235 
Learner Autonomy and Reflection 0.22 0.08 0.25 2.75 0.007 

 
The regression model was significant (F(4, 75) = 18.52, p < 0.001), indicating that the predictors 

collectively explain a substantial portion of the variance in Practicality of Implementation. The 
adjusted R² = 0.48 suggests that approximately 48% of the variation in teachers’ perceptions of 
practicality can be explained by the four independent constructs. 
 
5. Disscussion 
5.1 Teachers’ Perception of Content Relevance and Progression 
 

The findings indicate that teachers highly value the alignment of the module with the Year 6 
English syllabus and the logical progression of topics. Items such as syllabus alignment, clear learning 
objectives, and preparation for secondary education were rated highest, demonstrating that 
teachers prioritize content that is structured, coherent, and curriculum-driven. This aligns with Ly 
[26] framework for evaluating language teaching materials, which emphasizes impact, relevance, and 
coherence as critical criteria for effective modules. The regression analysis further confirmed that 
content relevance and progression significantly predicts teachers’ perception of practicality of 
implementation, suggesting that a well-structured and relevant module is not only pedagogically 
sound but also easier to implement in classrooms. 
 
5.2 Teachers’ Perception of Communicative Competence Development 
 

Teachers rated the module highly in terms of supporting listening, speaking, reading, and writing 
skills, as well as authentic language use. This indicates that integrated skill development is a key 
strength of the module. The findings are consistent with Hymes’ [21] communicative competence 
framework, which highlights the importance of developing all language skills within meaningful 
contexts. 
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The regression results revealed that communicative competence development significantly 
predicts practicality of implementation. Teachers perceive that modules promoting authentic and 
integrated skills are easier to apply because the activities are relevant, structured, and manageable. 
This supports previous research suggesting that modules incorporating all four skills in cohesive tasks 
enhance both learning outcomes and teacher satisfaction [28].  
 
5.3 Teachers’ Perception of Global and Civic Awareness 
 

While teachers positively rated items related to national identity, societal roles, and global 
perspectives, regression analysis showed that Global and Civic Awareness does not significantly 
predict practicality. This suggests that although teachers acknowledge the importance of these topics 
for holistic development, they do not consider them central to classroom feasibility. The inclusion of 
civic and global content aligns with Littlewood (2011), who emphasizes that upper primary learners 
benefit from exposure to social, civic, and international contexts. Similarly, Cunningsworth [8] argues 
that language materials should incorporate broader social and cultural issues to develop learners’ 
awareness beyond the classroom. Moreover, Kumaravadivelu (2006) highlights that intercultural 
competence is a key component of communicative language teaching, supporting the inclusion of 
global content in curricula. However, studies by Minto [29] indicate that teachers often prioritize 
practicality and curriculum alignment over supplementary content when implementing materials in 
real classroom settings. Therefore, while civic and global awareness enriches pedagogical value, 
teachers may perceive such content as supplementary rather than essential for smooth lesson 
implementation, which explains the non-significant regression result. 
 
5.4 Teachers’ Perception of Learner Autonomy and Reflection 

 
Learner autonomy and reflection received high ratings across all items, particularly portfolio 

activities and self-assessment tasks. Teachers perceive that these components promote reflective 
learning, goal setting, and independent learning skills. Regression analysis confirmed that this 
construct significantly predicts Practicality of Implementation, suggesting that activities fostering 
autonomy are not only pedagogically valuable but also enhance the module’s implementability by 
providing structured yet flexible tasks for pupils. These findings support Msofe et al., [30] and 
Mukhlisin [31], who emphasize that learner autonomy is a crucial aspect of successful language 
education. Encouraging pupils to reflect and monitor their progress allows teachers to manage 
classrooms more effectively and reduces dependency on direct instruction. 
 
5.5 Teachers’ Perception of Practicality of Implementation 
 

Practicality of Implementation received slightly lower, yet still high, ratings compared to other 
constructs. Teachers noted that activities are generally feasible and instructions are clear, though 
some adjustments may be needed for mixed-ability classes or additional resource requirements. The 
regression results demonstrate that content relevance, communicative skill integration, and learner 
autonomy are key determinants of perceived practicality, whereas global and civic content has less 
impact. This suggests that teachers prioritize ease of use, structured activities, and skill-focused tasks 
when evaluating module usability. These findings are consistent with Pokhrel [33], who reported that 
teachers value teaching materials that are manageable, clear, and directly aligned with curriculum 
objectives, as excessive complexity or supplementary content can reduce classroom 
implementability. Similarly, Sadam [35] emphasizes that practical feasibility is a critical criterion in 
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evaluating language teaching materials, highlighting that clarity of instructions, resource 
requirements, and classroom adaptability are essential for successful adoption. Practicality is 
influenced not only by time and resources but also by the pedagogical design of the module, which 
must balance content quality and classroom manageability, supporting the notion that teacher 
acceptance depends on both pedagogical value and operational ease. 
 
6. Conclusion 
 

The study found that teachers perceive the Year 6 English module very positively across all five 
pedagogical constructs. Content alignment, integrated skill development, and activities promoting 
learner autonomy were identified as key strengths. Regression analysis showed that these constructs 
significantly influence teachers’ perception of the module’s practicality, while global and civic content 
had less impact. Overall, the module is considered well-structured, relevant, and feasible for 
classroom implementation, providing valuable guidance for curriculum developers and educators. 
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